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Introduction and Approach 
 

As the Arts Council England (ACE) Bridge Organisation for Yorkshire and the Humber, 
CapeUK is charged with connecting children and young people with opportunities across the 
whole cultural spectrum, including increasing the uptake of both Artsmark and Arts Award 
across the region. Following the Henley Review of Cultural Learning, film is now part of this 
remit. This report is based on the findings from research carried out early in 2013 in 
response to a commission from CapeUK. The remit was to map the current film education 
provision in Yorkshire and the Humber, identifying strengths in the region, gaps in provision 
and opportunities for development. In addition the report asks how a stronger regional 
infrastructure, also linked to national initiatives, could be developed to support the 
expansion of film education for children and young people.   

In preparing the report we consulted and interviewed a wide range of stakeholders involved 
in film education from arts, cultural, local authority and education sectors. The key sources 
of information for the report were: 

 Interviews with - independent filmmakers, schools, colleges, universities, cinemas, 
museums, local authority facilitators, youth work providers, film societies, film 
festivals, British Film Institute, Yorkshire Film Archive, National Media Museum, Film 
Club, Cineclub  

 Data analysis (exam boards, Film Club, Cineclub, First Light, Film Education) 

 Desk-based research 

 CapeUK’s existing information on regional film-based work. 

The process was carried out at a time when many of those consulted were subject to 
significant changes due to cuts in funding, whilst also waiting to hear who the BFI 1 5-19 
national film education provider would be and what that provision would look like. We 
would like to acknowledge that our research focuses on existing provision in the region, but 
also work which has taken place in the recent past (the last five years). It is a timely 
snapshot of activity that is current, that which is under threat, but equally that which has 
the potential for development and dissemination.  

Information was gathered about film education initiatives by local authority area and sector 
and analysed to identify:  

 gaps and potential developments in areas of need 

 potential agencies/providers/venues for schools to relate to  

 the potential for film education to work with the wider cultural network 

 barriers to schools’ participation in film education 

 examples of good practice that overcome these barriers. 

                                            
1 www.bfi.org.uk  

 

http://www.bfi.org.uk/
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 The National Film Education Landscape 
 

Film Forever is the BFI’s plan for 2012-2017. It covers all BFI activity and will be funded by 
Grant in Aid from the Department for Culture, Media and Sport and an anticipated 
increased share of National Lottery receipts, as well as relying on growth in earned income, 
including fundraising and new entrepreneurial activity. 

In the role of an ‘enabler’ and through partnership and collaboration, the BFI plan to focus 
on three priority areas: 

 Expanding education and learning and boosting audience choice 

 Supporting the future success of British film 

 Unlocking film heritage. 

The 5-19 Film Education Scheme will aim to increasing opportunities to watch, understand 
and make film in order to encourage children and young people to have a broader and 
enduring engagement with film.  Linked and tiered initiatives will drive this activity: 

 A new digital platform2  

 A single integrated film education programme3  

 The Youth Film Academy Network4  

 Talent Campus5.  

A substantial proportion of this work will be undertaken by Film Nation UK, a new business 
partnership, combining two former national film education organisations, First Light and 
Film Club. The proposed UK Audience Network, made up of eight to ten geographically 
specific hubs will also deliver the Film Forever and the Network objectives. As yet, there has 
been no official announcement as to the successful applicant for the hub status in the 
region but this organisation will become the regional focus of partnership opportunities. 

FILM NATION UK comprises leaders in the field of film education that between them have, 
for many years, been inspiring young people to learn through film. Creative collaboration 
with fantastic industry partners from film, education, arts and culture organisations will play 
a major role in delivery of the activities and programme strands. 

                                            
2
 A world-class digital platform for young people, teachers, parents and learners. 

3
Activities and support across the UK which should be available to all 27,600 schools, to cinemas, youth 

organisations and community groups. 
4
Opportunities for talented and committed young people to undertake an intensive programme of film activities.  

5
This is an opportunity for 16-19 year olds to attend a 2 week film training camp.  
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Report: Pockets of Excellence 

Film is a significant medium in children and young people’s lives and is a primary source of 
narrative. Children’s6 play, talk, friendships and story-telling are all impacted on by their 
experiences of the moving image. Increasingly, film is acknowledged as of central 
importance to children’s developing literacy. Very often teachers will highlight increased 
engagement, motivation and creativity when discussing the impact of film-based activity on 
children7. We suggest this is because moving image education enables schools to connect 
with children’s lived experiences, and make crucial links between the school curriculum and 
what children already understand from their viewing of films. 

Schools, cinema and festivals in the region have been quick to recognise the potential role 
of the moving image for enhancing learning. Rationales for doing so could be seen as 
complementary to an existing model of media education, that is to say, the critical, cultural 
and creative model. This approach, also promoted by BFI education, establishes the need to 
incorporate the development of children’s critical understanding of media, widening their 
access to a range of media texts and providing them with opportunities for creative 
production of media. Best practice is seen as that which combines all three, throughout the 
learning process. 

UK National Curriculum requirements formerly encouraged teachers to focus on media and 
moving image, prompting Local Education Authorities, and Literacy Consultants in 
particular, to offer professional development in the area of film and literacy. Some 
authorities invested in the BFI Lead Practitioner scheme (Huddersfield, East Riding, Kirklees 
and Leeds) and others the Reframing Literacy project with the BFI and the University of 
Sheffield (Leeds and N. Lincs). Both schemes offered professional development for teachers 
across the critical, cultural and creative dimensions of film, enabling them to use film with 
confidence in their teaching.  

Despite the current absence of an explicit focus on film in the national curriculum and the 
loss of LEAs, (the term multimodal is now used in the National Curriculum), there is a 
considerable legacy of this work. Former literacy consultants, now working in different 
contexts, continue to offer professional development training to teachers and to work with 
schools strategically, with demonstrable impact on literacy attainment. For example, LIME8 
in Lincolnshire, (serving schools in North Lincs) offers a complete package for the training of 
teachers, curriculum based activities and support around film in and across the curriculum. 
The vision is embedded in the county and links into the LAFTAS9 awards that are now an 
established part of the school calendar. This programme raises standards and develops a 
greater variety of teaching and learning approaches.  

 

 

 

                                            
6
We use the Unicef definition of children aged 0-18 

7
 We also propose that moving image education should include games and television and other   moving image 

forms which equally important aspects of children’s experience.  
8
Lincolnshire Media Education: www.cfbt.com/lincolnshire/pdf/LiME%20final.pdf 

9
 www.laftas.co.uk 

file:///C:/Users/Steve%20Pearson/Desktop/Soton%20journey/www.cfbt.com/lincolnshire/pdf/LiME%20final.pdf
file:///C:/Users/Steve%20Pearson/Desktop/Soton%20journey/www.laftas.co.uk
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Between 2008 and 2009, schools involved in the project showed the following 
improvements in attainment at Level 4 English:  

• Reading from 82 to 88%  

• Writing from 61 to 68% 

• English from 76.5 to 79.5%.  

This model is being adopted in several European countries.  Another model is currently 
being extensively developed and researched as part of the Bradford UNESCO City of Film’s10 
Film Literacy Project: 

 

Film Literacy Project: Bradford   

In June 2009, Bradford was designated as the world’s first UNESCO City of Film. The City of 
Film ‘Learn’ Board was established to coordinate and generate film education activities for 
children and young people across the city. One initiative aimed to embed film literacy 
development in to schools in Bradford to see if teaching about film in schools could help 
raise pupils’ literacy attainment levels. 

The National Media Museum, Bradford Children’s Services and the BFI worked in 
partnership to deliver a CPD programme with lead ICT and Literacy practitioners and 11 
primary teachers to enable them to teach about film in Literacy - in this first instance the 
funding focussed the project on improving boys' achievement in writing. The project draws 
on the well established BFI-led approach, exploring the relationship between film and 
writing and the cinematic voice. 

The 2010-2011 project was monitored and reviewed by Film 21st Century Literacy, the Film 
Education Strategy for the UK, alongside a range of other pilot film education projects 
across the UK and written up as a case study.   In 2012 Bradford UNESCO City of Film chose 
to support the initiative again but this time over three years and with the addition of a PhD 
student funded by the University of Bradford and Bradford UNESCO City of Film to research 
the impact of film education on literacy. All partners agreed to work together again to 
support 13 new teachers to embed the teaching of film in to the literacy curriculum to 
increase pupils’ engagement and achievement levels in literacy. Bradford Children’s Services 
funded the first year of the project and the plan is to cascade the approach out to as many 
primary schools in Bradford as possible by the end of year three.  

Over 250 children have been truly inspired to talk, write and make films as a result of the 
film literacy initiative. At the end of March 2013 interim data on 58 of the pupils engaged in 
the project indicated that 41 were on target to make a leap of four average points in writing 
by July 2013, 13 were just below target and two were behind.  

‘One girl who is typically at level 1b - low ability – was interviewed and the language she 
used was lovely. She had the story secure in her head so they could work on her use of 
language.’ Lynn, Long Lee Primary School 

 

 

                                            
10

 www.bradford-city-of-film.co.uk 

file:///C:/Users/Steve%20Pearson/Desktop/Soton%20journey/www.bradford-city-of-film.co.uk
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Projects such as this demonstrate the strong support systems that exist for film education 
activity in Leeds, Bradford, Sheffield and Rotherham through venues, council support (in 
some cases) and festivals. There are pockets of low activity across the region (as a rule cities 
are better served than other areas). North Yorkshire, York and Calderdale, Doncaster and 
Barnsley have less film education activity in evidence by comparison with other areas in 
Yorkshire and the Humber.  

In schools in general, under fives and Key Stage 3 are less likely to access film education 
activity. In secondary schools in our region a considerable amount of activity is undertaken 
within GCSE, A Level, BTEC and other film and media related qualifications. The national 
picture in terms of these qualifications appears relatively robust. However, locally there has 
been some depletion in numbers of courses offered. Given that the take up of the subject 
was not as widespread in the region as it was in other areas, this may result in a decline in 
subject teaching expertise11. There may be a number of reasons for this, including the 
devaluing of the subject due to the emphasis on core subjects in the E Bacc.  

In Bradford where there is substantial support for media education there is, comparatively, 
the highest concentration of schools offering film and media courses. In Sheffield where 
there are few media education professional development opportunities, there has been a 
drop in centres offering the subject and the closure of the city’s one Media Arts Specialist 
School. However, some secondary schools have long established practice in terms of film 
education. The Media Education Association12 recently tried to establish a regional group for 
Yorkshire and the Humber via the National Media Museum but the museum was unable to 
support the initiative.  

We found that some filmmakers and practitioners in the region are trained to deliver Arts 
Award13 and offer this as accreditation for children and young people’s participation. For 
example the Leeds BFI Youth Academy offered the award via the CLC in North East Leeds 
(the team there are trained to offer it). Studio12, a filmmaking organisation in Leeds City 
Library, also offer the award to young people. We found examples of a tentative approach 
to Arts Award in schools with a strong commitment to film.  

‘I am currently offering Arts Award in my school to my Year 5s on a pilot basis. However 
parents have to sign up to pay for the accreditation costs of £9.50, thus I only have six pupils 
undertaking the award.  As a school we have prioritised the facilitation of artist led projects 
as opposed to paying for the Award accreditation and it is a Catch 22 but we cannot 
financially facilitate both.’ Natalie Deane, Battyeford CE Primary School.  

Whilst we were unable to find any schools with Artsmark delivering film education activities 
during the time period of consultation we did find an interest in and the development of a 
distinct Film Mark accreditation scheme as part of LIME and the LAFTAs in North 
Lincolnshire. 

Activity in East Yorkshire is supported by the high proportion of film and media courses in 
secondary schools/colleges and universities with passionate individuals driving initiatives. In 
the region there are numerous colleges that offer a range of film and media qualifications at 
different levels, ranging from Entry Level through to Masters courses.  

                                            
11

  Barratt, A. J. B. (1998). Audit of Media in English. London: BFI. 
12

  www.themea.org.uk 
13

 www.artsaward.org.uk 

file:///C:/Users/Steve%20Pearson/Desktop/Soton%20journey/www.themea.org.uk
file:///C:/Users/Steve%20Pearson/Desktop/Soton%20journey/www.artsaward.org.uk
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Colleges also provide infrastructure support to schools, especially feeder secondary schools 
in the area. A good example of this is a college in Scunthorpe which supported the 
successful introduction of Media Studies GCSE at a local comprehensive school that now has 
a thriving media department.  

The Grimsby Institute of Further and Higher Education is one of the largest providers of 
Further and Higher education in the East of the region with provision in Skegness and 
Scarborough. The Institute demonstrates the trend in colleges of rapid expansion of its 
vocationally led areas and increased intake on the Apprenticeship and Advanced 
Apprenticeship schemes that are operated in conjunction with many local and nationwide 
organisations.  East Coast Media is a centre of excellence in television and interactive media 
and in partnership with the University of Bradford is one of only 23 Skillset Media 
Academies in the UK.  

Colleges are clearly innovative sites for work in media and film as can be seen in a further 
example in Bradford. Bradford College will be opening the 'Bradford - WWI Film School' in 
September 2013 in partnership with Whistling Woods International (WWI - Asia's premier 
film, communication and media arts institute rated amongst the 10 best film schools in the 
world by 'The Hollywood Report' in Mumbai, India). The WWI visiting lecturers coming to 
Bradford will also go 'on tour' to other colleges and universities in other cities throughout 
the UK. 

17 Universities or colleges in the region offer 63 undergraduate courses as well as a range of 
postgraduate taught and research opportunities with film as a central area of study. This 
does not include courses where film might be an aspect of broader Media Studies courses, 
but it does include courses that focus specifically on animation production, for example. The 
courses on offer range from practical production to sociological study to the study of film 
aesthetics and the study of film alongside the study of languages. Thus, there are many 
possibilities for progression for young people interested in media through further and 
higher education. 

Having identified key ways in which schools, cinemas, filmmakers and festivals link moving 
image with learning and taking into account the local differences in provision and uptake of 
national activity we began to see some patterns emerging. We identified what we have 
come to think of as ‘pockets’ of activity and indeed ‘pockets of excellence’ which emerge 
from individuals, places and projects. Sometimes there is evidence of engagement with 
national film education initiatives, but what is clear is that in each context, a passion 
(commitment, enthusiasm, and expertise) in relation to moving image underpins a 
determination to ‘make things happen’ and often this work happens in a quiet, unassuming 
and even isolated way which lacks recognition. As excellent as this work is, it is rarely part of 
a united national or regional strategy. We therefore organise the remainder of this report by 
describing activity driven by passionate people, places, projects and events, whilst 
attempting to highlight possibilities for making connections.  
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Passionate People  

Film-makers 

Some of the most innovative work in the region has been undertaken by independent film-
makers, who work in diverse and distinct ways with children and young people often with 
high expectations of the work they can produce. Film-makers are often a key agent of 
creativity in any film-making project, providing a fresh perspective or passion for a particular 
style or form. Most are connected to changing uses of technologies, film festivals sharing 
contemporary work, and also bring to the activity their own ‘artist’s practice’ which may 
represent quite a different approach to learning for some teachers and children. Some use 
film-making projects as a “tool” to enable young people to learn and engage in positive 
activity and education. Others are passionate about the creative opportunities film-making 
affords children and young people, whilst others see film-making as a route to engaging 
those who have slipped through the academic net, developing new digital skills that can 
lead them in to future employment.  

The majority of film-makers seek funding independently for work in schools or with young 
people, or in collaboration with schools for a mutually devised project. Others charge 
schools directly for their services (and the schools identify the funding).  Many independent 
filmmaker-led projects culminate in a screening of the finished film(s) in a local cinema that 
enables friends and family to share in the enjoyment of the final product. 

 ‘Each young person involved in the project showed such maturity over the weeks and also 
took the work very seriously. The shift in the group that happened in the space of three 
months was unbelievable. It was such a shame that we couldn’t have had more money to 
continue more work with this group as by the end of the project, they all wanted to do 
more.’  - Rebecca Sykes, Void Arts  

Independent filmmakers are finding sources of funding harder to come by and many are 
branching out in to other fields of film related work to subsidise their income. One has come 
up against claims that animation is no longer specified within the ICT curriculum prompting 
the commissioning of an independent report into the role of animation in the broader 
curriculum.  

A common challenge to filmmaking with children and young people is being inclusive. The 
filmmaking process can involve the many, but at the editing stage this can be narrowed 
down to the few. We encountered many inventive approaches to filmmaking. For example, 
one independent animator14 was commissioned by a school in Hull to deliver a one-day 
filmmaking project using Toonbooms Flipboom Cartoon on ipads combined with live 
performance. 40 pupils and two teachers learned how to animate with ipods and ipads.  The 
animator created a digital version of a more traditional story-telling workshop. Once the 
story had been established pupils were taught how to animate their particular part of it. 
Finally, the ipads and completed animated pieces were positioned along the wall and the 
individual films set on constant replay. The whole sequence was then filmed. The finished 
piece can be seen on Youtube.15 

                                            
14

  David Bunting 
15

  http://youtube/SPDAe6RJkqQ 

http://youtube/SPDAe6RJkqQ
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Increasingly, schools recognise the value to children of working with creative partners and 
this also inspires senior management to commission further work of their own. For example, 
one Kirklees school secured external funding for a scriptwriter16 to work with pupils on a 
filmmaking project. The head teacher was so impressed with the results that she 
commissioned him subsequently to deliver a whole school CPD day focused on writing. This 
school went from satisfactory to outstanding under the new Ofsted framework during the 
scheme and the school’s commitment to providing an inspiring curriculum was noted. 

Another school in Leeds commissioned Artforms17 to deliver a film literacy based training 
day for the whole school staff. Staff made films and were offered strategies for working with 
short films in literacy. Where schools commission individually, there is evidence of projects 
being ‘one off’; where schools work in clusters a critical mass of ‘passionate people’ 
develops which becomes a rich site for learning: 

 

Magic Frames 

Creative film production activity can have a lasting legacy on 
attainment, curriculum development, professional 
development and even attendance. The Kirklees Advanced 
Skills Teacher (AST) for Arts, Crafts and Design based at 
Battyeford CE (C) Primary School, Natalie Dean, secured First 
Light funding for four primary schools in Kirklees to work 
with Big Voice Media to create short films as part of a project 
entitled ‘Magic Frames’. 

 The funding gave pupils hands-on experience across a range of filmmaking genres, including 
3D replacement animation, pixilation and documentary. Children across the four participant 
schools were selected from different age groups and with a range of skills. Emphasis was 
placed on selecting quieter children and bringing them ‘out’ to the forefront of a creative 
and inclusive activity to boost self-esteem and raise general confidence.   

This work was initiated and co-ordinated by the AST who was able to work across a number 
of school sites, to share her expertise and situate film production within the unique setting 
and needs of each school. The film titles indicate the level of involvement the children had: 
Theo’s Worries, Netherthong Primary School; The Pirates of Rabbit Doll Island by Battyeford 
CE (C) Primary; A Garden in My Pocket, Ashbrow Primary School and Lumpy Boy, A Tale 
about Diversity by Crossley Fields Primary School. The films were premiered at the 
Huddersfield Odeon to which friends and family were invited. The films have also been 
screened as part of the Holmfirth Film Festival. 

Each project was distinct, child-led and responded to the context and needs of the school 
sensitively. Evaluations suggest improvements were made to literacy attainment and 
attendance in particular. In Ashbrow Primary School, film was used to investigate, ask 
questions and visually, spatially and aurally represent ideas. At Netherthong Primary School 
the AST was working with the school to develop the creative curriculum.  

 

                                            
16

 Dan Mallaghan 
17

 www.artformsleeds.co.uk 
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The pupils explored the theme of isolation and how to deal with it, reflecting on how hard it 
was for one little boy arriving in the community and settling in. They made a ‘replacement 
animation’ film. Battyeford Primary School chose to consolidate their approach to craft, 
character and literacy, creating rabbit doll, pirates and dinosaur’s animated journeys. The 
school’s Film Week coincided with the premiere of Pirates of Rabbit Doll Island and saw the 
children showcase their film and learning to others. The whole school used resources linked 
to the Film and Video Workshop resource ‘Animagine’ and teachers led animation 
workshops with pupils.  

In all, four schools the project enhanced 
their opportunities to develop skills such as 
collaboration, communication and using 
moving image to express complex ideas. 
Some of the children have bought apps and 
software with which to pursue their new 
interest in filmmaking. There has also been 
local media interest in the films as well as 
the development of local business links. The 
skills developed throughout the project have 

had an impact on children’s learning on a 
broader basis throughout the schools. Fabric Lenny’s (of Big Voice Media) illustrative style 
has been written into schemes of work for Art & Design: 

‘ I have noticed how the children move between materials and art forms more effectively, 
they seem to see the connections and not question the relationship between say sculpture 
and paint/print, or photography and sculpture combined.’  

Natalie Deane, AST for Arts, Crafts and Design, Battyeford Primary School. 

Image courtesy of Yvonne Roberts 

 

Teachers and School Leaders 

Teachers themselves often act as catalysts for film education activity. The former head 
teacher of a school in Barnsley had a long-term commitment to film. The school was a 
Creative Partnerships18 school, an early adopter of Film Club19 and had a long-term 
commitment to taking pupils to cinema screenings. The new head also developed a film 
education post and a studio space in order to increase film and media work throughout the 
school. At the heart of this work was the belief in the significance of film to the lives of the 
children and an aspiration for children to watch films, in the same way that they would be 
encouraged to read books - for pleasure. This is a common pattern, so the interest, 
enthusiasm and commitment of individuals within schools (particularly those in senior 
management positions) is pivotal to embedding film education. 

Cineclub recognise the need to nurture staff in schools with expertise in film and develop 
partnerships with schools and provide ongoing support for filmmaking. Currently schools 

                                            
18

 An Arts Council initiative which aimed to enhance opportunities for creative learning in schools. 
19

 A national initiative supporting school’s to set up film clubs. 
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that sign up commit to enabling all children to try filmmaking for three years. Two teachers, 
from each school are trained by Cineclub and then work in the classroom independently. 
Cineclub produce resources that schools can access to help them experiment with a wide 
range of cinema and the programme focuses on using low budget equipment already 
available to schools, including free editing software. 15 schools belong to Cineclub in the 
Yorks/Humber region, including several funded by the Transformation Trust. 

Individuals with an interest in film in City Learning Centres (CLCs) have also contributed to 
professional development of teachers, enabling them to learn how to create short films and 
animations with children and young people. The extent to which these activities have led to 
more sustained, embedded work in schools has varied depending on the model of training 
offered. CLCs have also funded evaluation and research of film education activity which 
could be usefully disseminated.  

The current financial and political context poses a threat to the film education work of the 
region. For example, Excellence in Cities funding for CLCs ended in 2010 and many have 
closed and the resources have been subsumed into schools. Others have merged or work 
collectively to make an offer to schools that schools fund directly.  

Interestingly, CLC staff with filmmaking expertise ensure the offer to schools is distinct from 
other ICT support and training providers. A recent pilot of the BFI Film Academy scheme was 
based at North Leeds CLC, a key partner in the application and delivery of the scheme that 
devised a distance learning delivery model to reach students living a long way from Leeds. 
However, the future of the CLC is unsure. In small ‘pockets’ CLCs are continuing to 
contribute to work in this area and it is important to value the outcomes of previous work 
and support new ways of sustaining the film education work they offer. 

 

Academics 

In Yorkshire and the Humber the universities that have film and media departments do not 
specialise in film or media education and indeed there is limited interest in children’s film 
and media as a research area. Academic interest in children and film in the region arises in 
Schools of Education (Sheffield and Leeds) and the widening participation schemes of 
universities. Here pockets of moving image activity are generated by individuals with a 
relevant research focus such as the changing context of literacy or New Literacies20.  
 
This area increasingly focuses on popular culture and digital media and their impact on 
children’s literacies and identities21.  
 
In these contexts work is being developed which demonstrates the impact of film at home 
and film education in schools on children’s learning as the following illustrates: 
 
 
 
 

                                            
20 The University of Sheffield hosts The Centre for the Study of New Literacies with a regular seminar programme 

and annual conference. 
21 Teachers can find support for film and moving image worked linked to literacy from the UK Literacy 

Association.   
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Malin Bridge Mash Up 

 

Lovebytes, a Sheffield based digital arts 
organisation, worked with year six 
children at Malin Bridge School in 
Sheffield and a researcher from the 
University of Leeds. Funded by First Light 
the project was developed with the 
Institute of Education with the aim of 
researching children’s film production 
practices at home and at school.  
 
An initial questionnaire revealed that the children were, on the whole, not engaged in film 
production either at home or at school. 
 
Lovebytes developed, planned and delivered exploratory and experimental film production 
techniques that allowed children to try and retry different approaches to filmmaking.  
 
Children were encouraged to identify stories they were interested in telling and questions 
they wanted to ask about how film is made. They were given a high degree of autonomy 
and involvement in every aspect of production. The project maintained an experimental 
approach to pedagogy. ‘Missions’ were undertaken by the children to see which were most 
effective in extending learning. Every activity attempted, could be tried at home 
independently should the children want to have a go. Each group was asked for ideas that 
could be turned into films and if they had any questions about film production. Lovebytes 
used these ideas as a basis for planning ideas for activities.  
 
One group of children, for example, were keen to explore film in terms of perception, to find 
out how to make people fly, turn invisible, disappear, look like ghosts etc. These ideas were 
used to develop an activity that would enable them to experiment with how this was done. 
 
Another aim of the project was to gain understanding of effective ways of teaching film 
language. Key concepts such as time (continuity and flashback), fly-on-the-wall 
(documenting the real), close-up, point of view, movement and animation were each taken 
as a focus of the work with each group of children. Rather than undertaking a film 
production process that mirrored the industry model the project adopted a more playful 
and experimental approach:  
 
‘We [Lovebytes] see digital creativity as a skill which can be nurtured from an early age and 
which can be used to connect and 'cross-fertilise' educational subject areas and learning 
environments (i.e. home, school, clubs and international online communities). There's no 
set vernacular for teaching creativity, however there are fundamental concepts which can 
be instilled at an early age to support and develop a child's creative thinking and digital 
fluency.’  
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Rather than position themselves as ‘expert’ filmmakers, who can potentially be overly 
directorial, Lovebytes filmmakers worked in closer proximity to the children’s 
understanding, asking questions, challenging ideas, suggesting alternative ways of doing 
things, and answering ‘how do I do this?’ questions by saying, ‘Well, what do you think?’ 
 
The children made over 30 films with differing levels of quality and completion. They 
worked in groups of six and used different resources, ideas and technologies. Each reflected 
a different pedagogical approach including whole group pixilation (animation) of a box, 
chairs and bodies; stop frame animation with LEGO, paint, salt and objects; ‘six shot’ stories; 
editing, live action, documentary and trick shots. By contrast other films emerged from the 
setting so one film developed after a discussion with the children about the scrap store they 
had in the school playground.  
 
Data from this process indicated that a playful approach to film production enables children 
to have a higher degree of creative autonomy over all aspects of the process and to 
experiment. The focus shifts from product onto process, whilst recognising the importance 
of a finished film that appeals to an audience. Evidence suggested that to increase 
participation in film production, children need regular opportunities to make film in school. 
Image courtesy of John Harrison 
 

Although there is limited funding, clearly research is critical to informing practice and 
understanding children’s ‘digital’ lives. 
 
 In this case the research highlights a counter intuitive finding that comparatively few 
children make films either at home or at school despite the so-called ‘digital revolution’. 
‘The few’ tend to have access not only to technology and software but perhaps more 
importantly, to family expertise, support and timely interventions and, furthermore, an 
audience. Research also attempts to have impact, beyond the participants in the study, 
highlighting inequalities and making recommendations to address these. So, for example, 
the study above argues that schools can provide spaces in which the ‘playing field’ of 
opportunity can be levelled and that arguments must be made for more teacher training 
and curriculum space to support this.22  

 
Greater connections need to be made between film education practice and academic 
research. Such connections would ensure that film education activity with children and 
young people is informed by recent research (rather than the problematic assumptions 
about children and media which circulate in public discourses). Equally, the work of 
researchers needs to be informed by practice, addressing questions which emerge directly 
from work with children and young people. Greater connectivity (which CapeUK could 
support) would provide practitioners and teachers with a robust rationale for prioritising 
moving image education activity, one that goes beyond the rather superficial rationale 
which is often suggested that ‘film is a motivational tool.’ 

 

 

                                            
22

 This argument is also made in the Children’s Media Yearbook 
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Film screening and production activity have also formed a part of university outreach work. 
For example, in the context of an Arts Enterprise programme of knowledge exchange and 
civic engagement individual staff at the University of Sheffield have undertaken highly 
specialised film related activity with local communities. Supported by HEIF23 funding, 
projects have attempted to respond to current trends in young people’s engagements with 
film. For example, one project focused on gothic fiction and included analysis of early Gothic 
fiction from the 1790s. Similarly, a project entitled the ‘Sheffield Film Studies+Sheffield 
Studies Film’ was developed in collaboration with two Sheffield primary schools. The 
project's activities included: working with documentary images of the city to show how 
aspects of the landscape have survived, changed or disappeared, encouraging visual literacy 
in the interpretation of moving images.24  

 

Passionate Places 

The region has a number of organisations which have an international reputation for film 
and media education. 

The National Media Museum 

The National Media Museum25 provided a learning programme with a film and media 
education focus until the end 2012 (the focus is now increasingly on science), including 
innovative projects such as Anim8ed: 

 

Anim8ed  

A partnership project between schools, animators and 
museums, Anim8ed ran from April 2004 to March 
2011 and was set up as part of the DCMS and DfES 
Strategic Commissioning Programme build 
relationships between national and regional 
museums.  

Anim8ed aimed to use animation as a way of engaging 
children, young people and teachers with museum 
collections. Staff were trained over one to four days 
before work with pupils began over a six week period. Training involved practical production 
delivered by an animator in collaboration with museum education staff. The project 
evaluations highlight the value of animation as a tool for interpreting museum collections, 
to train even the digitally ‘reluctant’ and act as a bridge to learning.  96 teachers from 62 
schools and 26 museum education staff were trained in using animation and engagement 
with museum collections. 2,531 children and young people made animated films.  

 

                                            
23

 www.hefce.ac.uk 
24

 In connection with the Education department's ESCAL (Every Sheffield Child Articulate and Literate) initiative 
25

 www.nationalmediamuseum.org.uk 
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To date, four of the fifty-three films have been nominated for and won a host of national 
and international film festival awards. The children learnt about film form, so their 
animations are of high quality in terms of imaginative as well as formal elements such as 
composition, sound, shot type and editing. The museums involved with Anim8ed continue 
to use animation as a tool to access their collections and undertake joint project work with 
other museums. The schools have also continued the work:  

‘I am pleased to say that the teachers have caught the animation bug as much as their pupils 
and have gone on to build animation into their primary curriculum.’   

David Bunting, Animator  

Economic cut backs have meant that future 
development has been halted, despite many ideas for 
further work suggested by all the stake holders. The 
website www.anim8ed.org showcases outcomes and 
includes video tutorials, case studies, links to view 
films, festival contacts and testimonials. The website 
provides a valuable and sustainable opportunity for 
existing and new participants to learn from the project. 

Images from Anim8ed - Hungry for Health and Fishergate Framework 

 

The museum currently provides a 14+ formal film education study day programme, 
curriculum linked for Film Studies, Media Studies, English GCSE and A level students, 
regularly reaching 6,000 young people per year. In addition, informal film education learning 
programmes are offered including film-related workshops, masterclasses and hands on 
sessions as part of the Bradford International Film Festival (BIFF) and Bradford Animation 
Festival (BAF). A part-time post from within the museum’s film team delivers the film 
education offer.  

Cinemas, Venues, Archives, Youth Centres 

Children are a core audience for cinemas and make up over 50% of the regional audience. 
The region is relatively well served by cinemas and there is some indication of growth rather 
than decline, for example a new five screen cinema and theatre has recently been proposed 
for Beverley in North Yorkshire. However, few cinemas offer a distinct programme for 
children and children in the region largely access contemporary Hollywood family films. The 
report authors wish to acknowledge that these films are vital, rich and complex texts that 
children read in active ways. However, we also propose that increased access to European 
films for children, world cinema and indeed British films would provide greater balance and 
breadth. We therefore argue that the film programme offered by cinemas is an important 
consideration when examining the film education on offer in the region.  

Chain or multiplex cinemas offer schools special rates for film screenings. Cineworld, for 
example, has an online application for schools and groups to apply to to run screenings. 
Some chain cinemas have hosted National Schools Film Week (NSFW) e.g. Doncaster Vue, 
Hull Reel Cinema, Hull Vue, Penistone Paramount Cinema, Sheffield Cineworld, Sheffield   
Odeon, Sheffield Vue and Whitby Pavilion.  

 

file:///C:/Users/Steve%20Pearson/Desktop/Soton%20journey/www.anim8ed.org
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This initiative was delivered annually by Film Education in partnership with local venues but 
will now cease as funding has been diverted to the new BFI 5-19 Film Education provider 
Film Nation UK. It is anticipated that a similar initiative will be delivered by the new 
organisation.  

National Schools Film Week has been the significant film education offer in the majority of 
independent cinemas. Independent cinemas in Leeds, such as the Hyde Park Picture House, 
play host annually to film education events and activities for children and young people as 
part of the Leeds Young Film Festival. Independent cinemas in the region are more likely 
than commercial cinemas to offer some form of film education (beyond screenings) to 
children and young people.  

The National Media Museum makes the most substantial offer in West Yorkshire regularly 
reaching over 13,000 children and young people in school groups and over 70,000 children 
in family groups for specific film education activity each year.  

The Showroom in Sheffield is one of the largest independent cinemas outside of London and 
has had an education post from inception, offering activity to all ages but with an 
acknowledged commitment to children and schools. In the past this has incorporated 
teacher training, workshops for children, creative and cultural projects, education materials 
and resources and family learning activities. The programme is now less focused on 
specialist film education activity and more on broadening the range of screenings through 
Showcomotion.  

Interestingly, there is evidence of highly innovative practice in cinema provision in some 
smaller and mixed arts venues, particularly in response to the increased recognition of the 
need to involve children and young people in decisions which concern them.26 For example 
Junction in Goole invited children to ‘take over’ the cinema, organising and advertising the 
film programme and running front of house:  

 

Junction: Participation 

Film based venues and organisations are well placed to 
facilitate participatory film education activities, events 
and projects. As such they often act as drivers for local 
film education activity that would not exist otherwise. 
One such venue is Junction in Goole, East Yorkshire. 

Junction is a multi-award winning arts facility in the 
centre of Goole, currently funded by Goole Town Council 
and Arts Council England. Junction offers live 
performance, film and participatory projects across a 
range of genres and art forms and the film programme is 
currently self-supporting through box office receipts.  

 

                                            
26

 Learn more about participatory work with children and young people.  
 www.unicef-irc.org/publications/pdf/childrens_participation.pdf 
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Film is an important revenue stream that also helps fund live events. Schools regularly 
request specific screenings for pupils as end of term or completion of SATS treats. Staff 
champion the holistic impact of participatory projects, recognising learning is cross-
curricular and involves the development of skills such as co-operation, delegation, 
compromise and collaboration.  

Junction ran a Takeover Festival in March 2013 and invited Kingsway Primary School to 
devise the programme and run the centre for a two-week period. 48 pupils from Year 6 
prepared for the festival for six months choosing everything for the programme, including 
films, shows and creative workshops all themed around recycling and the environment. 
They managed the budget and publicity. The children learned about different job roles in 
the arts centre and were encouraged to choose which area they would most like to work in. 
They worked during the school day with their teachers and teaching assistants and then 
volunteered for events on evenings and at the weekend.  They worked with Junction staff as 
projectionists, box office, technicians, venue managers and stewards.   

Referring to the benefits of the project, the head teacher said: ‘It makes learning real. We 
learn Maths and English at school but they have put this into action by working to budgets 
and writing letters to companies. The children have been in their element…. They’ve used 
their English for creating the pamphlets and Maths with the budget – they could have blown 
it all on one act on the programme, but they've worked out how to split it down to make the 
most of it.’  

The students have all achieved Discover Arts Awards for their work and particularly enjoyed 
deciding what to book for their audiences. 

‘Over the past six months, we have organised everything, including putting leaflets together. 
It has been fun but very hard work. We had to choose, out of lots of events, what we were 
going to have on,’ one of pupils involved in the project commented.  

This sort of work provides venue staff with an insight into the needs and interests of 
children in terms of access to arts and culture.  

It also gives children and young people the opportunity to reverse roles, imagining what 
children and adults might like to see and do, in this case choosing an activity that would 
encourage them to play, something the children felt they didn’t do enough of.  

It also gave them an early insight into the world of work, and that it can be fun and 
rewarding. The project has now cemented links between Junction and the school that can 
be followed up in years to come.  These links are at all levels of staff and both children and 
school staff are now positive ambassadors for the venue. 

Cine Yorkshire27 is one of three rural cinema initiatives in the UK, aimed at bringing a digital 
cinema experience to underserved local audiences. Established in 2012 they act as a hub of 
information about cinema, festivals and professional developments particularly for staff or 
volunteers in venues for whom cinema is only one aspect of what they do.  

                                            
27

 www.cineyorkshire.co.uk/about.php 

http://www.cineyorkshire.co.uk/about.php
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The initiative is particularly active in ensuring that the film programme is varied. Shorts 
programmes, animations and festival films are screened alongside more mainstream 
choices. The initiative also gives rise to occasional film education partnership projects such 
as that with Northern Youth Music Action Zone, involving a three-day pilot music project.  

Yorkshire Film Archive28 actively seeks to make its archive film collections available to 
schools. The resources they offer are of great potential value but are currently underused, 
owing to a lack of capacity. Previously two specialist education posts were active in making 
links with schools, professional development for teachers and developing new projects. 

Where there are fewer cinemas or a lack of choice in cinema provision film societies 
continue to have a role in developing choice and provision. According to the British 
Federation of Film Societies (BFFS)29 there are an increasing number of junior film societies, 
with a notable example in The Plaza Cinema30 in Bradford where screenings of European 
films are regularly watched by over 50 young people. 

Within the context of youth work, film has consistently figured as a means of engaging 
young people in positive activity which enables them to voice their ideas and concerns. A 
notable example of this was undertaken in Wakefield Youth Offending Team and Interplay31.  

Of four new youth work venues for children and young people in the region only one, in 
Rotherham, has resources allocated to film and media production and weekly films nights. 
Myplace Rotherham is a new £3.4 million youth centre for young people, featuring a 
theatre, cafe, professional recording studio, IT suite, activity rooms and meeting rooms, 
indicating at least an acknowledgement of the significance of film in young people’s lives 
and an opportunity for cinema staff to provide outreach or support for youth workers 

Whether screenings are in a small or larger venue, quality film education activity relies on 
continued investment in specialist film education staff and resources.  

Venue staff, at times, feel under threat and under-valued despite the centrality of their 
work to the remit of their organisations. In the smaller independent cinemas, including the 
Plaza Cinema in Bradford and Thirsk’s Ritz Cinema, the education programmes are led by 
individual film education enthusiasts working with very limited resources for minimal 
reward. All these staff have valuable and distinct areas of expertise; across the region and 
collectively they are, like filmmakers and teachers, a significant resource for film education. 
The national co-ordinating body for film educators, MovIES32, was set up to enable 
education workers to network and share practice, but there remains a greater need for 
regional and national co-ordination and collaboration to avoid duplication of work but also 
to increase staff well-being. Equally, there may be further opportunities for greater 
collaboration and coordination national bodies, a point we will return to, and with European 
organisations such as European Children’s Film Association33. 

                                            
28

  www.yorkshirefilmarchive.com 
29

 www.bffs.org.uk 
30

  www.joshuaproject.org.uk/film 
31

 www.interplayleeds.co.uk 
32

  www.movies-group.org.uk 
33

  www.ecfa.info 
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Children’s Services: Local Authorities  

Local Authorities have taken distinct approaches to the provision and priority given to arts 
and culture and in particular provision for children and young people. Leeds, for example, 
aspired to become a ‘child friendly city’ and, in so doing, developed a minimum entitlement 
scheme for access to the arts which includes film in their Breeze card34 offer. Furthermore, 
the local authority funds the Leeds Young Film Festival35.  Sheffield has prioritised funding 
for the Documentary Film Festival and no longer funds Showcomotion, which was the first 
film festival for children in the region. By contrast Bradford is now a UNESCO City of Film, 
and has film at the heart of many regeneration, education and cultural strategies. Clearly, 
strong and transparent cultural policy enables cities to sustain and even enhance their 
provision for young people, including film related activity. Local authorities in other areas 
serving smaller cities, towns and rural areas have similarly differing approaches to policy 
and strategy regarding children, young people, arts and culture and film in particular.  

Prior to the reducing roles of local authorities in supporting school improvement and 
developments, many local authorities and in particular officers working as Literacy 
Consultants, advocated film education and undertook a range of activities, including 
professional development for teachers, film-making projects, and film production 
competitions. This work included partnership work with the BFI (Lead Practitioner Scheme) 
for example or with the University of Sheffield (Reframing Literacy Project). Some of these 
initiatives continue to thrive as individual officers have found ways to continue their work, 
for example the LAFTAS (Lincolnshire Awards for Film, Team-work and Achievement)36. The 
same team who organise the LAFTAs are also piloting the Film Mark. This award is made to 
schools that demonstrate their undertaking of film education work, including film 
production, which is integrated into the curriculum to enhance literacy. Following pilots in 
local Secondary, Primary and Early Years settings the team aims to roll out the scheme 
regionally and nationally. 

A range of networks are evolving and organisations are developing to fill the gap left by local  
authorities in terms of supporting curriculum development and staff professional 
development. Teaching School Alliances (TSAs) have a key role in supporting initial teacher 
education and staff development.  A number of TSAs in the region are supporting arts and 
cultural activities including media.  A number of independent organisations also support 
learning in film and media. Open Futures37 is an initiative of the Helen Hamlyn Trust and is a 
skills and enquiry-based curriculum development programme for primary children in 87 
schools across the UK, three of which are in Hull. It aims to nurture children’s curiosity, 
learning through enquiry through four curriculum strands – askit, growit, cookit and filmit.  
filmit aims to be enabling rather than prescriptive and is based on the principle of learning 
by doing. A filmit trainer goes in to schools to train the teachers and pupils until they feel 
confident. All children are encouraged to have a go at making films and sharing them online, 
however simple their approach.  

 

 

                                            
34

 www.breezeleeds.org/breezecard 
35

 www.leedsyoungfilm.com 
36

 Covering schools in N Lincs. 
37

 www.openfutures.com 
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Just as there is evidence of local authority officers finding new contexts for their work, there 
is also evidence that the shifting remit of local authorities in relation to education has led to 
the end of some important activity. The Steel City Globes in Sheffield has not continued 
without local authority support. Thus there is an urgent need to review what work was 
undertaken in local authorities and how the legacy of this work can be sustained and 
supported. 

 

Passionate Projects and Events 

Film Festivals 

Film festivals are catalysts for generating film education activity, not only during the time of 
the festival, but throughout the year. For example, Holmfirth Film Festival is a key driver of 
activity for local schools, as is the Bradford Schools Animation Competition led by Bradford 
Children’s Services. There are a number of festivals especially for children and young people 
that profile films made for young audiences but also films made by them such as Leeds 
Young Film Festival and Showcomotion38 in Sheffield.  

These festivals celebrate popular films but also encourage young people and their families 
to engage with film from Europe and beyond. Both festivals incorporate creative activities, 
workshops and education events for schools and children and young people in family 
groups. 

Leeds Young Film Festival 

Strategic leadership and ambitious priority setting by local 
authorities ensure that the creative and cultural needs of 
children and young people in relation to film are taken 
seriously. Leeds Young Film Festival (LYFF) has been 
running for 14 years and aims to give young audiences 
access to a broader range of films, screened alongside 
films made by young people. 

 In 2009 the music and arts team within Children's Services at Leeds City Council, ArtForms, 
established the Leeds Film Network (LFN). The core purpose of the network is to develop 
and increase opportunities for children and young people living in Leeds to engage and excel 
in watching, making and sharing film and moving image. A range of film education activity is 
offered through ArtForms (the local authority arts and music service) with links to Leeds 
Film Network of practitioners. Recognising the importance of teacher training for film 
education, ArtForms developed a partnership with LYFF to deliver teacher training in order 
to develop skills in filmmaking linked to the Golden Owls Awards and to raise the profile of 
film within the curriculum.  

LYFF reaches over 4,000 people each year and aims to broaden young people’s knowledge 
of film culture via specialised film programming, including the best foreign language films 
made for young people and workshops supported by film industry professionals.  

 

                                            
38  www.showcomotion.org.uk 
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The festival aspires to enrich audience choice, providing opportunities to see films that they 
would not experience otherwise and to give them the confidence and desire to search out a 
wider and diverse range of films outside of the festival. Creative England, BFI, IAC, Trinity 
Leeds and Logistik support the festival and its events. 

MediaFish are a group of young people who are involved in the organisation, programming 
and marketing of LYFF, providing a variety of film screenings, workshops and masterclasses 
for all ages year round. 12-15 young people act as a core committee who maintain contact 
with over 300 other young film fan members across Leeds. MediaFish members watch films, 
write reviews and help design and market the brochure. During the festival they present the 
films at the cinema and help present the workshops. They also visit other Young People's 
Film Festivals, both in the UK and in Europe to build relationships with other festivals and to 
watch films that we might want to show in Leeds. They also learn how to make films with 
Access Moving Image funded by First Light.  

MediaFish recently won the Local Government Yorkshire and Humber 'Making a Difference' 
Award for significant impact on the lives of people through cultural activities. Some 
members wrote biographies about the influence LYFF and MediaFish has had on them:  

‘Now MediaFish has got to the point where we ourselves are organising Leeds Young 
People's Film Festival. This is the part that I most enjoy because through it I've met some 
interesting industry figures who have opened my mind to opportunities for careers in the 
future. I also love the multicultural aspect of it, identifying with different cultures through 
film. At the start of this project when we first discussed our aspirations, which simply 
included a desire to bring film to young people, I never thought we would get this far.’  

Lucy, 18 

The Leeds Young Filmmakers Golden Owls Awards were launched in 2012 as an annual 
opportunity for any young filmmaker in Leeds to submit films for a competition with a 
winners’ screening at a strategically high profile black-tie Oscar style ceremony. 

There are 11 further festivals focusing on short film, documentary, digital media, horror, 
adventure, music and film or animation which also include events, screenings and activity 
for young audiences in the region. Some create opportunities for young people to engage 
with industry through masterclasses or to be part of the process of film programming, as a 
young jury. Festivals such as Lovebytes39 engage children with the most contemporary uses 
of digital media, including programming for creative purposes on a year round basis. The 
local authority or the regional screen agencies (when this was their remit) contributed core 
funding for these festivals. However, this funding is in a process of flux, and will come on 
stream later in the year, distributed by the BFI. It would be timely to suggest coordination of 
applications for projects in the region, rather than bids which put organisations with shared 
goals and values in competition with each other for resources. 

Filmmaking competitions within festivals (but also solo projects) are another way in which 
schools in the region have become involved in film education. ‘The Roscars’ in Rotherham, 
for example, offer a sustainable intervention providing networks and incentives for young 
people and schools to access support for filmmaking. ‘The Boscars’ in Barnsley are one of 
the most recent of these competitions, which are highly successful in raising public 
awareness of children’s creative film production work. 

                                            
39 www.lovebytes.org.uk 
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There may be potential to co-ordinate these events and ensure links are made with long-
standing activity such as the Cooperative Young People’s Film Festival which recently 
embarked on an academy model of delivery. The Co-operative British Youth Film Academy 
(BYFA) was established in 2012 to offer professional-standard training and vocational 
experience linked with students' current academic study and was hosted by Kirklees College. 

Film festivals for children face challenges particularly associated with the fact that bringing 
in world cinema for the festival takes up a high proportion of the budget. Here again, 
greater co-ordination between regional, national and international festivals, events and 
organisations might enable economies of scale to be made whilst increasing the range of 
titles which are exhibited, this in turn may contribute to more European films coming into 
distribution.  There is also a challenge to show children and young people films which 
represent their own lives, identities and cultures- very few British films are made each year.  

Given that the region sustains two specialist festivals for children, (where other regions have 
struggled to sustain one) it would be productive to ensure co-ordinated contributions to the 
various debates and lobbying activities for increased production of children’s films for 
example by The Children’s Media Foundation40.  

The Children’s Media Conference 

This international event41, in Sheffield, is attended by media industry professionals and 
provides exciting opportunities for teachers and practitioners in terms of understanding 
contemporary issues about children’s media, knowledge exchange, networking and project 
development. 

Both regional42 and national film production funding has no policy in place to support 
specialist film production for children and the argument is made that few high quality 
submissions are made to make films for children. Clearly, there is a need to build expertise 
in UK children’s film production, drawing on the great strengths of the television sector, 
which might lead to a greater number and higher quality of UK films for young audiences 
coming into production. These suggestions circulate in discussions in the region, but need to 
be articulated externally to the appropriate bodies. Festivals could equally play a role by 
developing strategies which encourage emerging filmmakers to develop their expertise in 
the children’s market, encouraging children and young people to progress by producing 
their own professional films for other children and young people. 
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Conclusions 

1. Sustained and impactful activity is driven by ‘passionate’ individuals, working in a 
range of contexts, who recognise the value of film education to children and young 
people.  

2. The interest, enthusiasm and commitment of individuals within schools, particularly 
those in senior management positions, is pivotal to embedding film education. 

3. Schools, cinemas and festivals in the region have been quick to recognise the 
potential role of the moving image for enhancing learning.  

4. Rationales for film education in the region vary: film is seen as a tool for learning, 
cultural enrichment, an aspect of literacy and a means of creative expression. Film 
production, in particular, is viewed as an ‘engagement’ activity for children and 
young people. 

5. There is evidence of considerable expertise in the region in film and media education 
as well as research into contemporary teaching and learning of literacy.  

6. Key to successful and sustainable work is the adoption of activity by the whole 
school as part of programmes of professional development of teachers from clusters 
of schools.  

7. A key future model would be for clusters of schools to work with a ‘shared’ film 
maker / educator, developing projects which respond to the needs of specific 
contexts. 

8. There is evidence of school clusters commissioning work on the basis of the success 
of the previous projects. 

9. Where schools commission individually, there is evidence of projects being ‘one off’; 
where schools work in clusters a critical mass of ‘passionate people’ develops which 
becomes a rich site for learning. 

10. The involvement of professional filmmakers in partnership work with schools and 
universities significantly enhances the impact of activity, enabling schools to embed 
film education activity into the curriculum more effectively.  

11. The region has a legacy of high quality film and moving image education projects 
which offer models for potential future activity and provide excellent film education 
and professional development materials. 

12. The most sustained film education activity in the region is supported by local 
authority commitment to children, arts and culture (including film and moving 
image) at a policy level and as part of a strategic recognition of the value of film to 
children and young people’s lives.  

13. National organisations and initiatives are less well embedded regionally and impact 
is therefore less evident.  
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14. There are considerable opportunities for existing work, expertise and resources to be 
extended or disseminated across the region. 

15. Established and successful film education activity is under threat due to withdrawal 
of funding streams. Organisations could work more effectively together to extend 
the reach of their film education programmes, encouraging economies of scale and 
sharing of expertise and resources. 

16. Greater connections need to made between film education practice and academic 
research to share expertise, provide evidence of impact and create ‘clusters’ or 
communities rather than pockets of excellence.  

17. Children and young people progress from one activity to another through their 
involvement with key ‘passionate people’ who are the local link, connecting them to 
a range of activity. 

18. In some contexts children and young people’s participation is meaningful (not token) 
and even exemplary. 

Recommendations 
 

In our research we identified pockets of excellent practice in schools, venues, universities 
and festivals, which extend opportunities for children and young people to access film 
culture and film production with limited resources. The comparative strength of provision in 
the region is in danger of being undermined unless a strong collective stance is taken with 
the aim of maintaining and developing levels of expertise linked to national provision via a 
unified and coordinated future approach.  
We therefore make the following suggestions available for the purpose of further 
discussion: 

What can individuals do? 

Work together collaboratively with other organisations and network to: 
 

 Build capacity in order to access funding 

 Access professional development 

 Share expertise and good practice 
 

What can schools do?  

Work in clusters and link with regional and national networks and organisations to: 

 

 Commission film education and professional development activity in a sustainable 
and cost effective way 

 Access film, media and literacy research activity in the region to develop a robust 
rationale for including film education in their school’s strategic plans 

 Embed film education teaching and learning across the curriculum. 
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What can cinemas, festivals and venues do? 

Work collectively and with national organisations to: 

 Develop a coherent regional approach to children and young people’s film exhibition 
and film education 

 Enable economies of scale to increase the reach of films, activities and resources 

 Apply for partnership projects, rather than working individually and in competition 

 Access and contribute to research, professional development and national debate in 
order to enhance and enrich provision. 

What can national organisations do? 
 
Connect with existing networks and provision in the region to: 
 

 Be responsive to the specific needs of the region through careful consultation and 
planning 

 Ensure national work is complementary and supportive of that in the region 

 Promote regional film education activities at a national level and link these to 
national and international opportunities where appropriate 

 Support new research and disseminate evidence about the cultural and educational 
value of film education to children and young people. 

 

What can CapeUK do? 

Help create networks and connections between regional and national people, places and 
projects to: 

  

 Raise awareness of the outcomes of good practice film education activity and film 
education related research 

 Highlight opportunities for engagement with wider creativity and arts related 
professional development 

 Lobby for a greater understanding of the cultural and educational value of film (and 
moving image) education, leading to increased and sustained support for activity 
particularly in areas of greatest need 

 Advise on a regional approach to Film Mark and Arts Award for film-making and film 
related activity.  
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